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Purpose of the Study 
The primary goal of this study was to study the patterns of 
perceptions of teachers and assistant principals in one school in the 
Atlanta Public School System. Another goal was to determine if signi¬ 
ficant relationships exist between how each group perceives the actual 
and ideal performance of duties (specified) of the assistant principal. 
Specifically, this study focused on resolving four subproblems dealing 
with role performances of the assistant principal: (1) Determining the 
correlation between what is and what ought to be the duties of an assis¬ 
tant principal as perceived by teachers. (2) Determining the correlation 
between what is and what ought to be the duties of the assistant princi¬ 
pal as perceived by the assistant principals. (3) Determining if there 
is a significant difference between perceptions by teachers and assis¬ 
tant principal in what ought to be the duties of the assistant principal. 
(4) Determining if there is a significant difference in the perceptions 
of assistant principals and teachers in regard to how well the assistant 
principal performs certain specified duties. 
Methodology 
A single questionnaire was constructed and used for gathering the 
data. Teachers and assistant principals gave responses to the same 
items on the questionnaire. The questionnaire was given to the ninety- 
eight teachers and the three assistant principals on the staff of 
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Frederick Douglass High School. Sixty-one of the ninety-eight teachers 
completed and returned the questionnaire. The questionnaires from the 
three assistant principals were completed and returned. The data from 
each group were collected and treated separately according to the resolu¬ 
tion for each subproblem. The Phi Coefficient method was used in deter¬ 
mining correlations; the Chi-square test for contingency tables was used 
in determining the significance of the correlation; and the t-test for two 
independent samples was used in determining significant differences. 
Findings 
The following are findings that resulted from the study: 
1. There is a positive correlation between teachers' 
perceptions of what is and what ought to be the 
duties of the assistant principal. 
2. Teachers felt that the assistant principal was 
actually performing specified duties more often 
than expected. 
3. The assistant principal is not observing classroom 
instruction and holding instructional improvement 
conferences with teachers as often as teachers per¬ 
ceived he ought to be. 
4. Assistant principals differ in their perceptions 
of how often certain duties are being performed. 
5. The assistant principal is not visiting and observing 
classroom instruction and holding instructional im¬ 
provement conferences with teachers as often as the 
assistant principals perceived he ought to be. 
6. There are none to very limited correlations between 
what is and what ought to be the duties of the 
assistant principal as perceived by assistant 
principals. 
7. There is no significant difference between percep¬ 
tions by teachers and assistant principals in what 
ought to be the duties of the assistant principal. 
8. There is no significant difference in the perceptions 
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of teachers and assistant principals in regards 
to how well the assistant principal performs cer¬ 
tain specified duties. 
Conclusions 
Based on the findings in the study, the conclusions are the 
following : 
1. Teachers have a very definite idea of the roles 
performed and expected of the assistant principal. 
2. Teachers and assistant principals felt that the 
assistant principal was performing his roles in 
accordance with or exceeding their expectations. 
3. Teachers and assistant principals agreed that the 
assistant principal was not performing the role 
of supervising the instructional program as often 
as he should. 
4. Teachers appear to be satisfied with the role that 
the assistant principal was performing. 
5. The assistant principals differ among themselves 
in their role expectations for the assistant 
principal. 
Recommendations 
Based on the findings and conclusions drawn from the study the 
following recommendations are made: 
1. A broad job description of the role of the assistant 
principal should be formulated for a particular 
school system with allowances for variations within 
each individual school. This written job descrip¬ 
tion should be available to all staff members. 
2. Greater efforts should be made to improve the under¬ 
standing and appreciation of the role of the assistant 
principal by the principal and staff. 
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3. Assistant principals should reorganize priorities 
so that more time can be allotted for supervision 
and evaluation of the instructional program. 
4. Where there are two or more assistant principals, 
provide opportunities for them to meet and dis¬ 
cuss ways in which they may improve their effec¬ 
tiveness in the total school program and gain a 
better understanding of the contribution of each. 
5. Where there are two or more assistant principals, 
avoid duplications of responsibilities and make 
certain that each understands his specific duties. 
Occasionally, however, the duties of each should 
be interchanged so that everyone understands the 
operation of the total school. 
6. The "Administrative Team" approach is highly re¬ 
commended as the most effective plan. 
7. The administrative team should continue searching 
for and finding means for maintaining and improv¬ 
ing the excellent job that teachers say they are 
doing. 
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The evolutionary history of the assistant principalship as an 
administrative concept and tool has been very brief and sketchy. The 
concept gained popularity during and following World War II. The gain 
in popularity can be attributed mainly to the gigantic demand that was 
placed on educational institutions, especially public schools, by the 
sudden and staggering increases in the student population in public 
schools across the nation. 
The demand for meeting the educational needs of the larger 
student populations in schools appears to have had significant in¬ 
fluence in changing the organizational concept for the administrative 
structure in the local school. The concept of an individualistic 
administrative approach gave way to a pluralistic approach. It became 
increasingly popular to share administrative duties and responsibili¬ 
ties in the local school between the principal and some other designated 
member of the faculty. The person designated to share or assist the 
principal in executing administrative and supervisory duties was re¬ 




Because of the many different approaches, methods, and reasons 
used in establishing the position of assistant principal, there has 
been very little uniformity in role expectations, development of a job 
description, or title for the position. This writer believes that 
there is a real need to give meaningful attention to describing, de¬ 
fining and/or delineating the ideal role expectations for the position 
of assistant principal. 
Evolution of the Problem 
The need for delineating the ideal role expectation of the 
assistant principal has been a concern of this writer since the early 
years of his tenure, ten years, as an assistant principal. If the 
position of assistant principal is to have meaningful impact in educa¬ 
tion, it is important that clear understanding of role expectations 
and job descriptions for the position be understood and/or developed. 
This writer believes that defining and/or delineating the ideal 
role expectations for the assistant principal will be extremely helpful 
in the attainment of job performances with a very high degree of effi¬ 
ciency and will result in the development of a general job description 
for assistant principals. 
This writer is aware of the need and importance of providing 
for individual and situational differences when planning for and 
developing even a general job description of the assistant principal. 
The writer is also aware of the impact and importance of initiative 
and other personal qualities of the individual toward the successful 
attainment of administrative and educational goals of assistant 
principal. 
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This writer believes that the role expectation of the assis¬ 
tant principal as perceived by teachers has a significant influence 
upon the degree of success realized by the assistant principal. This 
belief is supported by Getzels' statement that "the private perceptions 
of two role-incumbents, subordinate and a superordinate, are comple¬ 
mentary related."* Consequently, the writer has chosen to examine the 
relationships of teacher perceptions of the role and expectations of the 
position of the assistant principal, from actual to what is conceived as 
ideal performances, with those of assistant principals' perceptions. 
The Statement of the Problem 
This research proposes to determine and evaluate the differences 
between the actual and ideal role performances of the assistant principal 
as perceived by teachers and to compare the results with related percep¬ 
tions made by the assistant principals. 
The Subproblems 
The first subproblem.— The first subproblem is to determine the 
correlation between what is and what ought to be the duties of an assis¬ 
tant principal as perceived by teachers. 
The second subproblem.— The second subproblem is to determine 
the correlation between what is and what ought to be the duties of the 
*Jacob W. Getzels, James M. Lipham and Roald F. Campbell, 
Educational Administration as a Social Process (New York: Harper and 
Row, 1968), p. 87. 
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assistant principal as perceived by the assistant principals. 
The third subproblem.— The third subproblem is to determine 
if there is a significant difference between perceptions by teachers 
and assistant principals in what ought to be the duties of the assis¬ 
tant principal. 
The fourth subproblem.— The fourth subproblem is to determine 
if there is a significant difference in the perceptions of assistant 
principals and teachers in regard to how well the assistant principal 
performs certain specified duties. 
The Hypothesis 
The first hypothesis.— The first hypothesis is that there is 
no correlation between what is and what ought to be the duties of an 
assistant principal as perceived by the teachers. 
The second hypothesis.— The second hypothesis is that there is 
no correlation between what is and what ought to be the duties of the 
assistant principal as perceived by assistant principals. 
The third hypothesis.— The third hypothesis is that there is 
no significant difference between perceptions by teachers and assis¬ 
tant principals of what ought to be the duties of the assistant 
principal. 
The fourth hypothesis.— The fourth hypothesis is that there 
is no significant difference between perceptions by assistant principals 
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and teachers in regard to how well the assistant principal perform in 
certain specified areas. 
Purpose of the Study 
The primary goal of this research was to study the patterns of 
perceptions of teachers and assistant principals in one school in the 
Atlanta Public School System. Another goal was to determine if signi¬ 
ficant relationships exist between how each group perceives the actual 
and ideal performance of duties (specified) of the assistant principal. 
The Delimitations 
This study did not attempt to identify or analyze differences 
in perceptions based on grouping or classification of teaching personnel 
according to sex, race, years of experience, etc. 
The study was limited to investigating only four general areas 
of duties: (1) supervision of students (2) discipline (3) management 
of the physical plant and (4) supervision of the instructional program. 
The study was limited to teachers and assistant principals 
assigned to one secondary school (Frederick Douglass) which is a unit 
of the Atlanta Public School System. The participants were selected on 
a voluntary basis. 
The Definition of Terms 
In order to gain a full appreciation of the findings of this 
study, it is important that the following terms be defined and under¬ 
stood. 
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1. Assistant Principal — The person designated to 
share or assist the principal in executing admin¬ 
istrative and supervisory duties of the school. 
2. Role Expectations — Traditional actions expected 
of a person holding a particular job, station in 
life or defined responsibilities. 
3. Actual Role Performance — The amount of time 
spent in performing certain specified duties or 
responsibilities. 
4. Ideal Role Performance — The amount of time that 
ought to be spent in performing certain duties or 
responsibilities. 
The Locale of the Study 
The study was conducted at Frederick Douglass High School which 
is a unit of the Atlanta Public School System. Frederick Douglass High 
School is located in the northwest section of Atlanta, Georgia. The 
school had a student enrollment of twenty two hundred (2200) students 
and the faculty consisted of ninety-eight (98) teachers and three (3) 
assistant principals. 
The Instrument 
A single instrument, the questionnaire, was constructed and used 
to collect the needed data. The same instrument was used to collect 
responses from both the teachers and assistant principals. The instru¬ 
ment was designed to measure perceptions of actual role performance and 
the ideal role performances expected of the assistant principal. It 
also provided opportunity for evaluating the performances of the assis¬ 
tant principal. 
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The Period of the Study 
The study was initially started during the second quarter of 
the 1978-79 school year. It was designed and formally drawn up during 
March of 1979. The proposal for the study was presented during the 
latter part of April. The data was collected during the third quarter 
(May) of the 1979 school year. The results of the study were drawn up 
during the months of June and July of 1979. 
The Assumptions 
The first assumption.— The first assumption is that teachers 
have a general idea or understanding of the actual duties that are 
performed by the assistant principal. 
The second assumption.— The second assumption is that teachers 
have a general expectation of duties that ought to be performed by the 
assistant principal. 
The Importance of the Study 
The problem of determining whether or not to support the idea 
of developing a uniform job description for the position of assistant 
principal is real and is gaining such support that it will have to be 
considered in the very near future. The writer hopes that this study 
will provide some insight into the problem before it reaches the crisis, 
yes or no, level. 
This study makes it possible for assistant principals to gain 
insight into the role expectation of their position as perceived by 
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teachers. This information can be used for self-assessment or for 
general knowledge. The greatest gain to be realized from this study 
is for it to serve as a model that would lead to improved understand¬ 
ing and appreciation of role expectation of the assistant principal's 
position from the level of subordinate and superordinate. 
The minimum gain to be obtained from the study is the educa¬ 
tional experiences obtained by carrying out the study. 
The Organization of the Remainder of the Study 
The remainder of the study will be organized according to the 
following outline: 
Chapter II - A discussion of related literature. 
Chapter III - The data, procedure for collecting data and 
design of the instrument. 
Chapter IV - Methodology and Presentation of Analysis of Data. 
Chapter V - A summary of the study, conclusions, implications, 
and recommendations. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
Introduction 
This, chapter focuses attention on the results of the writerTs 
review of the literature related to this study. The writer reviewed 
several books and articles. This chapter presents summarized reports 
of the writer's review of these books and articles. The report was 
planned and presented according to the following scheme: 
1. Introduction 
2. Role and Duties of the Assistant Principal 
3. Job Description of the Assistant Principal 
4. Future Administrative Approach 
5. Summary 
The position of assistant principal came into focus less than 
fifty-five years ago. The earliest important article in the literature 
dealing with the assistant principal was Van Eman's report "The Func¬ 
tions of the Assistant High School Principal and Other Assistant Execu¬ 
tives" in 1926.1 
*Charles R. Van Eman, "The Functions of the Assistant High 
School Principal and Other Assistant Executives", Educational Research 
Bulletin, V (March 1926): 148, 
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Very limited attention was given the assistant principalship 
in the literature between 1926 and 1950. There was a significant in¬ 
crease, though not abundant, in the literature regarding the assistant 
principal during the fifties. Among these were Thomas K. Barratt's 
article "Assistant Principal" in the School Board Journal; James 
Harlow's article "Building the Principal's Team" in the NASSP Bulletin; 
and Samuel G. Gilburt's "On Being an Assistant Principal" in the Clearing 
House. This increased level of interest continued for the next ten 
years; however, there was an abrupt decline in the number of studies 
and articles on the assistant principal during the latter part of the 
sixties. During the early seventies there was another noticeable surge 
in the amount of literature on the assistant principal. This period 
represented the highest interest level observed in the literature on the 
assistant principal. Among the studies and articles appearing in the 
literature during this period were Bernard V. Fallon's article "Advice 
to the Assistant Principal" in the NASSP Bulletin; Donald L. Bardinger's 
article "Making the Assistant Principal a Career Position" in NASSP 
Bulletin; Don Allen Null's doctoral study "The Junior High School 
Assistant Principalship in Indiana" at Indiana University; and Richard 
Kindsvatter and Donald J. Tasi's article "Assistant Principal: A Job 
in Limbo", in Clearing House. 
It was very revealing, however, to learn that the amount of 
literature related to the assistant principal was so very limited. 
Richard Kindsvatter and Donald Tasi expressed similar concerns 
about the literature in the statement: 
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The assistant principal is quite decidedly the 
forgotten man in educational literature; he is sel¬ 
dom the topic of the professional writters' concern. 
On the surface, this frugal treatment of the assis¬ 
tant principal seems incongruous in a field in which 
there are more textbooks, journals, monographs, re¬ 
search studies, and more contributors to the litera¬ 
ture than in any other field. There is, in fact, a 
supersaturation of writing on most educational topics 
one may choose to examine—but very little on the 
assistant principalship.2 
Kindsvatter and Tasi gave three major reasons for the dearth of 
literature on the assistant principal. The following is a listing of 
the reasons: 
1. The assistant principalship operates largely with¬ 
in the shadow of the principalship. Most informa¬ 
tion that has implications for the assistant 
principal has been based on inferences derived 
from literature focusing upon the principal. 
2. The position of assistant principal is a relatively 
new one in American school organization, and it 
was originally conceived either to relieve the 
principal of clerical and managerial duties, or to 
fill in for the principal when he was called away. 
3. The title "Assistant Principal" is generic rather 
than descriptive, and may encompass all or any part 
of the principal's,dean's, counselor's, and clerk's 
responsibilities in various combinations.3 
Kindsvatter and Tasi stated that literature dealing with the 
assistant principal appears to be concentrated in three general duties: 
1. Surveys and discussions dealing with various duties. 
2. Discussions and reports dealing with the variability 
and ambiguity in the definition of the position. 
^Richard H. Kindsvatter and Donald J. Tasi, "Assistant Principal 
A Job in Limbo". The Clearing House, XLV (April 1971): 457. 
3Ibid., p. 457. 
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3. Discussion of the issue of whether the assis¬ 
tant principalship should be designed as a 
means of training eventual principals, or be a 
career position in its own rights.^ 
The literature revealed that the position of assistant principal 
is relatively new in educational administration. There has been limited 
interest in the position as determined by the amount of literature 
available. The progress in level of interest has been sporadic. As 
most writers indicated, there is a definite need for more research in 
the area of the assistant principalship. 
Roles and Duties of the Assistant Principal 
Lavola Burgess^ stated that the role of the assistant principal 
is of crucial importance in secondary education. He felt that it is a 
developing role that is filled with deep frustration. He is optimistic 
that the professionalism and realism of most assistant principals and 
the increasing concern of many principals will lead to the development 
of an effective administrative team in many secondary schools. 
Burgess^ attempted to explain how the assistant principals view 
their roles. His findings were based on a very large number of confer¬ 
ence evaluation sheets that were completed by assistant principals who 
participated in the Frontline Conference sponsored by NASSP. The 
findings from his study proposed the following five primary duties: 
4Ibid.. pp. 457-458. 
^Lavola Burgess, "The Assistant Principal: Where Now?" NASSP 
Bulletin, LX (April 1976): 76. 
6 
Ibid., p. 77. 
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(1) discipline; (2) teacher evaluation; (3) attendance; (4) curriculum 
development and staff leadership; (5) supervision of student activities. 
Burgess reported that very close behind the five categories of duties 
were community relations, building maintenance, scheduling, budgeting 
and setting the atmosphere of the school. 
According to Bernard V. Fallon^ the two major areas of responsi¬ 
bilities for the assistant principal are student attendance and school 
discipline. He listed two attitudes necessary for success as an assis¬ 
tant principal: (1) supporting and cooperating with the building prin¬ 
cipal and (2) accepting a level of tolerance in student behavior that 
corresponds with that of his superiors. 
O 
Sheldon Winston reported that the assistant principal is usu¬ 
ally the administrator in a school responsible for student behavior and 
discipline. He stated that financial limitations coupled with racial 
and adolescent tension made it imperative that the role and job descrip¬ 
tion of the assistant principal be drastically changed. Winston per¬ 
ceived the new role of the assistant principal as that of a catalyst, an 
innovator, and a curricular leader in the development of a wide range 
of techniques and resources designed to cope with the student behavior 
and learning problems brought to his attention. In the new role, as 
perceived by Winston, the assistant principal acts as a diagnostician. 
He identifies, recommends, and aids in the development of those programs 
needed to treat and help the defiant and disobedient student. The 
^Bernard V. Fallon, "Advice to the Prospective Assistant Prin¬ 
cipal", NASSP Bulletin, LVIII (September 1974): 76. 
g 
Sheldon Winston, "Vice Principal: More Than a Disciplinarian", 
The Clearing House, XLVI (October 1971): 78. 
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assistant principal must continue to counsel, assign detention and in 
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serious instances suspend students. 
Winston additionally stated: 
It is patently clear that secondary schools 
today are operating under severe stress and strain. 
The scope of the student misconduct and learning 
handicaps cannot be corrected and treated without 
special efforts, change, and utilization of an 
educators' creative skills. Districts can begin 
to help schools by adding new roles to the posi¬ 
tion of assistant principal, those of diagnostician, 
catalyst and innovator.^ 
It is apparent that Winston is advocating change in the role 
expectation for the assistant principal. He appears to be suggesting 
that the role change from a corrective to a preventive approach in 
handling behavior problems. Winston sees the assistant principal deal¬ 
ing with behavior problems mainly from a group position as opposed to 
individual. 
It appears that the central idea of the role of the assistant 
principal is the development and maintenance of an optimum learning 
climate in the school where ideal behavior is fully realized and to 
assist in providing other administrative services that contribute to 
the smooth operation of the school. 
Donald Bardinger^ states that tasks performed by the assistant 
principals are low level tasks, not requiring a high degree of sophis¬ 
ticated decision making. The assistant principal appears to be involved 
9Ibid., pp. 79-80. 
10 
Ibid., pp. 80-81. 
11 
Donald L. Bardinger, "Making The Assistant Principal a Career 
Position". NASSP Bulletin, LVII (October 1973): 10-11. 
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very little in the mainstream of educational professionalism and is 
not cast in the role identified as an instructional leader in the 
school. 
1 ? 
Richard Kindsvatter and Donald Tasi reported in April 1971 
that the duties of the assistant principal are becoming somewhat more 
professionally oriented, and less clerically and managerially inclined. 
They stated that the professional duties of the assistant principal are 
more likely to embrace the discipline and attendance functions, and are 
less apt to include staff supervision and curriculum improvement. More¬ 
over, the literature points to an apparent need for additional study and 
research on the assistant principal's role. 
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Patrick J. McDonough's findings from his study and analysis 
of the assistant principalship in Maryland and Virginia supported 
Kindsvatter's statement. McDonough's study revealed that the assistant 
principal's participation in the educational leadership role appears 
partial and inadequate. Assistant principals were often preoccupied 
with limited duty areas—usually discipline and plant management. They 
were often responsible for lower level administrative tasks such as 
keys, lockers, bus schedules, lunchrooms. The vast talent reservoir, 
available in high school and designated as assistant principals, is not 
being recognized for the ability and leadership potential it could exert. 
12 
Richard Kindsvatter and Donald J. Tasi, "Assistant Principal: 
A Job in Limbo", The Clearing House, XLV (April 1971): 458. 
13 
Patrick J. McDonough, "Assistant Principal: Educational 
Leader?" The Clearing House, XLV (October 1970): 97-99. 
John K. Bevan wrote in the National Association of Secondary 
School Principals' Bulletin in October of 1973 his perceptions of the 
role and duties of the assistant principal. He described the assistant 
principal as the school administrator who handles a wide variety of the 
school's day-to-day problems. He is a trouble shooter who spends much 
of his week bouncing back and forth from the daily problems of disci¬ 
pline, attendance, and supervision to the more long-range ones of 
scheduling, grade reporting and evaluation of teachers. His realm of 
responsibility may demand that he be involved in planning a part of the 
academic program or in the supervision of night school, adult education, 
or summer school programs. He will be involved at least to a degree in 
dealing with members of the staff. The assistant principal will parti¬ 
cipate in hundreds of minute managerial tasks ranging from checking the 
daily bulletin to reviewing problems with the custodians or helping the 
secretary find out why her typewriter doesn't work. In short he must 
closely follow the flow of action around the school. 
Bevan^ further states that the specific duties of the assistant 
principal, along with the responsibility he is given and the amount of 
authority he is allowed to exercise, will all probably be spelled out by 
the principal. It is the principal's view of the assistant principal- 
ship that will determine what the assistant principal does and to a 
degree how he does it. 
14 
John K. Bevan, "What Does an Assistant Principal Do?" NASSP 
Bulletin, LVII (October 1973): 81. 
^Ibid., pp. 82-83. 
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William James Groetsch^ concluded in his study of the status 
and functions of the assistant principal in elementary schools that the 
purposes of the position of the assistant principal which best reflect 
current practices are: 
(a) To assist the principal in the administration 
and supervision of the school. 
(b) To improve the instructional program. 
(c) To improve the guidance and pupil supervision 
program. 
Dan A. Null^ conducted a study in Indiana to determine the per¬ 
ceptions of junior high school assistant principals, principals, and 
teachers concerning the duties that assistant principals perform and the 
duties they should be performing. The study involved assistant princi¬ 
pals, principals and a five per cent random sample of teachers in 97 
public junior high schools in Indiana. His findings revealed that the 
duties performed by the assistant principal were many and varied. Many 
of the most commonly performed duties were related to discipline and to 
other situations where conflict was likely to be present. The three 
groups involved in the study indicated that the assistant principal 
should have more duties than they perceived them performing. The duties 
that they indicated should be added were generally of the supervisory 
and leadership types. 
16 
William James Groetsch, "The Perceptions of Selected Superin¬ 
tendents, Elementary Principals and Assistant Elementary Principals 
Toward the Status and Functions of Assistant Elementary Principals In 
The State of New Jersey", (unpublished doctoral dissertation, Temple 
University, 1969). 
^Dan Allen Null, "The Junior High School Assistant Principal- 
ship In Indiana", (unpublished doctoral dissertation, Indiana University, 
1970). 
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It was apparent from the literature reviewed that the role and 
duties of the assistant principal varies extensively among situations, 
administrators, administrative philosophies, and locations. The general 
concensus was that the duties or roles of the assistant principal most 
often will include being responsible for student attendance, discipline 
and supervision of student activities. The assistant principal should 
be prepared to perform any duties assigned by the principal. 
A common concern found in the literature was a desire for in¬ 
creased involvement in administrative areas dealing with instructional 
leadership and curriculum development and improvement. 
Job Description of the Assistant Principal 
Donald L. Bardinger establishes the proper tone for a discussion 
of the development of a job description for the position of assistant 
principal in the following statement: 
Assistant principals are uneasy because their jobs 
lack clear-cut descriptions. They resent the crisis- 
oriented nature of their work, and they would like to 
be working with students on positive programs rather 
than spending the major portion of their time with the 
two per cent of students who have "copped-out" on facing 
adolescent responsibilities. It appears that the situa¬ 
tion can be reversed in systems where the principal is 
cognizant of the situation and develops an administra¬ 
tive team with clear-cut written job description. a 
In 1961, T. Marcus Gillespie^ emphasized in his article, "The 
Assistant Principal: Status, Duties and Responsibilities", that the 
Donald L. Bardinger, "Making the Assistant Principal A Career 
Position", NASSP Bulletin, LVII (October 1973): 14-15. 
19 
T. Marcus Gillespie, "The Assistant Principal: Status, Duties 
and Responsibilities", NASSP Bulletin, XLV (December 1961): 31. 
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position of assistant principal has evolved without an adequate sense 
of direction or underlying philosophy. 
20 
Gareth B. Goddard proclaimed that the assistant principalship 
is a job without portfolio. The position is not yet a well defined 
function. The assistant principal is employed for almost as many rea¬ 
sons as he has titles. 
21 
Jack R. Childress emphatically stated that role definition for 
the assistant principalship must be undertaken if full professionaliza¬ 
tion of this administrative position is to be realized. He stated that 
a need exists to indicate the specific roles or jobs which are to be 
delegated to this member of the administrative staff. He stated that 
the role definition of the assistant principal depended upon the needs 
of the school and to a great extent upon the personal interests of the 
chief administrator and/or what the definition of the role is as assumed 
by the community. Therefore, the role definition of the assistant prin¬ 
cipal will be different from school to school or from administrator to 
administrator. 
Childress was very forceful in justifying his position on devel¬ 
oping a job description for the assistant principal. He states: 
There have to be roles for which people can pre¬ 
pare and for which they are willing to accept as 
assignment. These can be strictly managerial, re¬ 
lated to discipline, consistent with some central 
20 
Gareth B. Goddard, "The Assistant Principal - Understudy or 
Partner in Professional Leadership", NASSP Bulletin, XLVI (September 
1962): 31. 
21 
Jack R. Childress, "The Challenge of the Assistant Principal- 
ship", NASSP Bulletin, LVII (October 1973): 1-5. 
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office function like finance, building, planning, 
and student activities. In all of these, there 
will be a need for preparation, experience, and 
desire for the specifics in any job. 
While an orientation to fluidity will make 
it difficult to delineate clearly the role of the 
typical assistant principal, enough role defini¬ 
tion may be developed to provide consistency and 
status.22 
Richard Kindsvatter and Donald J. Tasi conducted a study of 
actual and ideal role performance of assistant principal in the secondary 
schools of Ohio. The findings from their study and review of the litera¬ 
ture revealed the following information: 
Clarification of his role is a prerequisite to 
providing an appropriate job description for the 
assistant principal. There is no consensus on a 
widely acceptable definition of the position. Some 
say the principal should arbitrarily determine the 
duties and responsibilities. Others maintain that 
the school board and superintendent should devise a 
job description. Others suggest that school offi¬ 
cials should establish a basic job description with 
flexibility built into it to accommodate the charac¬ 
teristics of the particular principal and assistant 
principal. Finally, some writers contend that a 
definition of the assistant principalship should be ^3 
derived from a comprehensive philosophical statement. 
Based on the information found in their review of the related 
literature and the findings resulting from their study, Kindsvatter and 
Tasi presented the following suggestions to be considered in developing 
a job description for the assistant principal: 
1. Each secondary school or school district should 
state a policy whether or not the assistant 
principalship is to be considered a permanent 
career position or training for an eventual 
principalship. 
^^Ibid., pp. 5-6. 
23 
Kindsvatter and Tasi, "A Job in Limbo", p. 458. 
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2. The assistant principal should be engaged 
minimally in the incidental supervision of 
students. 
3. Assistant principals should be given more 
opportunity to participate in, and contribute 
to, staff leadership and curriculum develop¬ 
ment activities. 
4. Assistant principals should be engaged to the 
optimal extent in the establishment of dis¬ 
ciplinary guidelines. 
5. Assistant principals should accept responsi¬ 
bility for the administrative aspects of the 
attendance function. ^ 
There appears to be a definite trend in support of developing 
a job description for the assistant principal; however, the supporters 
of the movement seem undecided on the structure, content, and the con¬ 
structor of the desired job description. It was generally agreed that 
a job description would improve the performance of the assistant princi¬ 
pal and lead to greater professionalism. 
Future Administrative Approach 
Information obtained from reviewing the literature provided in¬ 
sight into developing an ideal administrative approach or making it 
possible to visualize the design of the future administrative model for 
the local high school. Brief summaries of articles in the literature 
where the assistant principal is considered a component of the ideal or 
future administrative model are presented in this section. 
25 
Nancy F. Sprague says that the team approach is the answer to 
24Ibid., pp. 459-63. 
25 
Nancy F. Sprague, "Involving the Assistant Principal On the 
Administrative Team", NASSP Bulletin, LVII (October 1973): 28-29. 
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administering secondary schools. In her view, implementing the admin¬ 
istrative team concept in the secondary schools should be a high prior¬ 
ity of school administrators. She feels that the administrative team 
approach not only has the potential of alleviating many frustrations of 
assistant principals and making the job a more attractive career posi¬ 
tion, but it also enhances effective communication, decision making, 
and supervision within a school. In the administrative team approach, 
the principal is the leader of a team; emphasis is on joint problem 
solving and group decision making; team members share responsibility 
for decision making and the carrying out of these decisions; each member 
of the team knows what others on the team are doing ; and every member is 
involved in all of the broad administrative areas. 
Jack R. Childress states that "the assistant principal must be 
recognized as a member of the administrative team and as an individual 
who has certain competencies which will strengthen the school and its 
26 
program". Childress additionally states: 
Individuals who play the role of assistant 
principal can be builders—if there is a role 
definition, if they are working with a specialty, 
if they are exercising leadership especially 
within curriculum or other service areas, if 
there is a willingness to play a second role 
either in a stable or mobile way, and if they 
can work with and through people and not as a 
mechanic or a computer. If we combine these 
orientations with quality people, we can not 
help but have educational builders and a new 
development in the professional. ' 




James Harlow predicted twenty years ago that the principal 
of the future will be the guide of an administrative team rather than 
sole administrator of a school. Social forces are causing changes in 
the principalship which require it to become a team activity. There is 
need for a clearer design to guide the division of labor among members 
of the administrative team. Planning, allocating, stimulating, coordi¬ 
nating, and evaluating form the basis for a design of organization of 
the principal's team. 
29 
Patrick J. McDonough writes that theorists and practitioners 
in educational administration have been devoting increased attention to 
a reconceptualization of the role of administration in secondary schools. 
He states that the preoccupation of these authors and others with new 
approaches to educational administration suggests that high school 
administration needs revitalization. It has become so complex and vari- 
gated that it can no longer be permitted the luxury of ineffective 
singular leadership. McDonough suggests changing the leadership con¬ 
cept within the school. He proposes an administrative concept where 
leadership roles are shared by the principal and assistant principals. 
It is apparent that the administrative concept McDonough is describing 
is what a number of other authors refer to as "Administrative Team". . . . 
Where the administrative team concept is effectively utilized, the posi¬ 
tion serves as a leadership clinic for development of future principals. 
OQ 
James G. Harlow, "Building the Principal's Team", NASSP 
Bulletin, XLI (February 1957): 47-54. 
29 
McDonough, "Educational Leader", pp. 97-99. 
30 
Ibid., pp. 97-98. 
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Summary 
The literature reviewed by the writer suggests that the ideal 
administrative concept for the secondary school will be the administra¬ 
tive team approach. The general feeling was that this approach can 
make it possible for the assistant principal to gain self-satisfaction 
in his role and from the duties he performs. This will be possible 
whether the position of the assistant principal serves as a career goal 
or training station for the principalship. 
The review of the literature revealed that there has been very 
limited interest by authors and researchers in the assistant principal- 
ship. The duties performed are varied and numerous. There is strong 
support for developing a job description for the assistant principal's 
position. The ideal administrative model for the local secondary 
school is the "Administrative Team". The administrative team approach 
will provide for greater involvement in administrative leadership and 
curriculum improvement planning by the assistant principal. 
CHAPTER III 
THE DATA, PROCEDURE FOR COLLECTING DATA, DESIGN 
OF INSTRUMENT, DESCRIPTION OF CERTAIN 
SPECIFIED DUTIES OR ITEMS ON 
QUESTIONNAIRE AND SAMPLE 
DESCRIPTION 
Introduction 
The problem of this study focused on (1) Teachers' perceptions 
of (a) actual duties that are performed and (b) ideal duties that ought 
to be performed by the assistant principal; (2) Assistant Principals' 
perceptions of (a) actual duties performed and (b) ideal duties that 
ought to be performed by the assistant principal; and (3) a comparative 
analysis of teachers' and assistant principals' evaluations of how well 
assistant principal perform duties. 
The Data 
The presentation and analyses in the next chapter were based on 
the following data: 
1. The primary data were collected from responses on 
a single questionnaire that was issued to all 
participants. 
2. The secondary data were gathered from published 




The Procedure for Collecting Data 
The primary data needed in this study were the responses on 
the questionnaire that was designed and constructed. The questionnaire 
was designed so that it was possible for the same instrument to be used 
in gathering data from both the teachers and assistant principals. 
Permission to conduct the study was obtained from the principal 
of the school involved. The proposed study was discussed and explained 
to the other two assistant principals who agreed to participate in the 
study. The assistant principals also agreed and gave permission to be 
involved in the evaluational phase of the study. 
Questionnaires were issued to the assistant principals, includ¬ 
ing the writer, two weeks prior to distribution to teachers. The com¬ 
pleted questionnaires were collected within three days. They were 
sealed in an envelope, marked "assistant principals". The sealed 
envelope was locked in a safe until questionnaires completed by teachers 
were collected. 
Teachers were made aware of the study during an explanatory 
discussion during a faculty meeting. Also, a detailed explanation of 
the nature, purpose, and procedure for completion was included and 
attached to the questionnaire on a separate sheet. It was made clear 
on the explanatory sheet that the study was concerned with perceptions, 
not personalities. All parties, teachers and assistant principals, were 
to remain anonymous. This fact was stressed several times. This was 
done in an effort to insure honest responses. In planning the study, 
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it was determined that it was important that an effort be made to con¬ 
trol this factor.* 
Questionnaires were distributed to all teachers on the faculty. 
A questionnaire was placed in each teacher's mail box. Teachers were 
asked to complete the questionnaires and return them to the writer's 
mail box during a one week period. A follow-up memorandum reminding 
teachers of the closing date for completing and returning the question¬ 
naires was placed in all teachers' mail boxes on the fifth day. The 
writer collected the completed and returned questionnaires daily. 
After the collection period expired, the returned question¬ 
naires were tabulated. They were tabulated according to groups: (1) 
teachers or (2) assistant principals. The results from each group were 
charted and calculated separately. The results are presented in the 
next chapter where presentation of analysis of data is discussed. 
Design of the Instrument 
The instrument was designed into two parts based on quantitative 
or qualitative measurements of duty performances. 
Part one focused on quantitative measurement of performances of 
duties based on how frequently certain specified duties are or should be 
performed. This concept, what is and what ought to be, was accomplished 
through the use of two columns (A and B). Column A focuses on measuring 
the frequency of how often certain specified duties are actually per¬ 
formed. Column B focuses on measuring the frequency of how often 
^Personal interview with Dr. Steve Henrmann, Education Department, 
Atlanta University, Atlanta, Georgia, April 11, 1979. 
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certain specified duties ideally ought to be performed. A scale was 
provided for measuring the frequency. Responses to each item were in¬ 
dicated by number representation in each column (A or B). There were 
twenty items, specific duties, listed in part one. 
Part two focused on qualitative measurement of performance of 
duties. It was concerned with an evaluation of how well certain speci¬ 
fied duties were performed by assistant principals. Four items were 
focused on in this part of the instrument. Responses were given by 
placing a check ( S ) in appropriate evaluative spaces that were pro¬ 
vided. 
Description of Certain Specified 
Duties or Items on Questionnaire 
There were four general areas of duties considered in the study. 
It was the opinion of the writer that these four areas contained duties 
that are expected of and/or performed by the assistant principal. The 
four areas of duties are (1) supervision of students, (2) management of 
the school plant, (3) supervision of the instructional program and (4) 
handling student behavioral problems or discipline. 
Five items from each area were utilized in organizing and con¬ 
structing the questionnaire. The five items from each area were stra¬ 
tegically distributed in part one of the questionnaire. Items listed 
under each general area of duties were distributed and numbered accord¬ 
ing to the following scheme: 
Areas of Duties Item Number 
18 (1) Supervision of students 
(2) Management of the school plant 
4, 8, 12, 17, 
3, 7, 11, 14, 16 
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(3) Supervision of instructional program 2, 6, 10, 15, 19 
(4) Handling behavioral problems - discipline 1, 5, 9, 13, 20 
Sample Description 
The sample of the study included sixty-one teachers and three 
assistant principals who completed and returned the questionnaire. The 
questionnaire was given to each of the ninety-eight teachers on the 
staff of Frederick Douglass High School. Sixty-one copies of the ques¬ 
tionnaire were returned by teachers. The three copies of the question¬ 
naire that were given to the assistant principals on the staff at 
Frederick Douglass High School were completed and returned. The com¬ 
pleted and returned questionnaires were used in forming the samples of 
the study. 
CHAPTER IV 
METHODOLOGY AND PRESENTATION 
AND ANALYSIS OF DATA 
Introduction 
This chapter focuses on explaining the methodology of the study 
and presentation and analysis of the data. The explanation of the metho¬ 
dology will be general in nature. The analysis of the data will be 
organized and presented according to resolution to each subproblem. 
Methodology 
Developing a positive correlation between method and data is a 
vital ingredient for a successful research study. Paul D. Leedy recognizes 
that data and methodology are inextricably interdependent. Data are mere 
manifestation of the truth per se. Data are those facts that a particular 
situation gives to observers. Methodology is an operational framework 
within which the facts are placed so that their meaning may be seen more 
clearly.^ 
Realizing that proper selection of methods to be used depended 
upon the appropriateness of the treatment to the nature of the data, the 
writer utilized the descriptive survey method for collecting and treating 
‘''Paul D. Leedy, Practical Research: Planning and Design (New 
York: MacMillan Company, 1974), pp. 64-68. 
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the data. The analytical survey method was used for interpreting the 
data and making predictions based on results from analyzing the data. 
Questionnaires were issued to ninety-eight teachers, and 
sixty-one questionnaires were completed and returned during the survey 
period. The questionnaires were tabulated, and the results are discussed 
in the next section under presentation and analysis of data. 
The Phi Coefficient method was used in determining correlations; 
the Chi-square test for contingency tables was used in determining the 
significance of the correlation; and the t-test for two independent 
2 
samples was used in determining significant differences. 
Presentation and Analysis of Data 
Subproblem One 
The first subproblem is to determine the correlation between 
teachers' perceptions of what is and what ought to be the duties of the 
assistant principal. 
The figures in Table 1 show the results of responses from 
teachers' perceptions of how often certain specified duties are actually 
performed by the assistant principal. These data were collected from 
responses in column A of part one on the questionnaire (see Appendix). 
The figures in Table 1 indicate that there are differences in 
teachers' perceptions of how often certain specified duties are actually 
performed by the assistant principal. 
2 
John T. Roscoe, Fundamental Research Statistics for the 




RESPONSES TO ACTUAL PERFORMANCE OF 
DUTIES AS PERCEIVED BY TEACHERS 
Item No. Infrequently Occasionally Frequently Very Frequently 
1 5 11 21 24 
2 16 27 14 4 
3 1 8 27 23 
4 0 9 23 29 
5 0 1 22 38 
6 18 22 15 6 
7 18 14 19 8 
8 1 3 12 45 
9 2 2 19 38 
10 29 11 11 5 
11 8 7 17 29 
12 4 7 16 33 
13 1 6 13 40 
14 12 8 16 28 
15 16 22 15 6 
16 20 9 14 16 
17 3 3 19 34 
18 34 12 9 4 
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TABLE 1—Continued 
Item No. Infrequently Occasionally Frequently Very Frequently 
19 2 10 14 35 
20 1 1 13 45 
The figures in Table 2 show the results of responses from 
teachers' perceptions of how often certain specified duties ought to be 
performed by the assistant principal. These data were collected from 
responses in Column B of part one of the questionnaire. The figures in 
Table 2 indicate that there are differences in teachers' perceptions of 
how often certain specified duties ought to be performed. 
There are some outstanding patterns observed in the figures 
found in Tables 1 and 2. The writer focused attention on the patterns 
formed and observed in the configuration of the data. 
The outstanding patterns observed are: 
1. The figures are distributed through all measures 
(columns). 
2. It appears that the largest number of figures 
are found under the frequently and very fre¬ 
quently columns. 
3. There appears to be a relationship between 
items and the distribution of the figures. 
In an effort to develop a clearer understanding of the relation¬ 
ships of the patterns observed in the data resulting from teachers' 
responses in Column A and B in part one of the questionnaire, Tables 3 
and 4 were constructed and presented. The data in Tables 3 and 4 were 
grouped according to two measurements (1) Sum of Infrequently and 
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Occasionally and (2) Sum of Frequently and Very Frequently. The data 
in Tables 1 and 2 were used in forming Tables 3 and 4. Table 3 repre¬ 
sents grouping from Table 1. Table 4 represents grouping from Table 2. 
TABLE 2 
DATA ON WHAT OUGHT TO BE THE PERFORMANCE 
OF DUTIES BY ASSISTANT PRINCIPAL 
Item No. Infrequently Occasionally Frequently Very Frequently 
1 10 23 17 11 
2 4 25 19 13 
3 7 28 22 3 
4 3 10 29 20 
5 3 11 25 20 
6 6 13 32 10 
7 18 18 16 8 
8 2 14 11 34 
9 3 8 22 28 
10 25 14 12 7 
11 9 11 24 17 
12 3 14 21 23 
13 1 12 14 35 
14 14 14 17 15 
15 25 13 15 8 
16 20 14 18 6 
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TABLE 2—Continued 
Item No. Infrequently Occasionally Frequently Very Frequently 
17 6 9 24 23 
18 36 10 10 5 
19 2 7 16 36 
20 5 7 13 36 
TABLE 3 
GROUPING OF DATA FROM TABLE 1 
Item No.. 
Sum of Infrequently 
and Occasionally 
Sum of Frequently 
and Very Frequently 
1 16 45 
2 43 18 
3 9 50 
4 9 52 
5 1 60 
6 40 21 
7 32 27 
8 4 57 
9 4 57 
10 40 16 
11 15 46 
12 11 49 
13 7 53 




Sum of Infrequently 
and Occasionally 
Sum of Frequently 
and Very Frequently 
15 38 21 
16 29 30 
17 6 53 
18 46 13 
19 12 49 
20 2 58 
TABLE 4 
GROUPING OF DATA FROM TABLE 2 
Item No. Sum of Infrequently Sum of Frequently 
and Occasionally and Very Frequently 
1 33 28 
2 29 32 
3 35 25 
4 13 49 
5 14 45 
6 19 42 
7 36 24 
8 16 45 
9 11 50 
10 39 19 
11 20 41 
12 17 44 
13 13 49 
14 28 32 
15 38 23 




Sum of Infrequently 
and Occasionally 
Sum of Frequently 
and Very Frequently 
17 15 47 
18 46 15 
19 9 52 
20 12 49 
Tables 3 and 4 revealed that the largest number of figures in 
Table 1 were found under frequently and very frequently. Based on 
observation of the figures in Tables 3 and 4, it is apparent that there 
is a relationship between the distribution of figures in Tables 1 and 2. 
Information in Table 5 represents the conversion of the results 
(sums) in Tables 3 and 4 to a "yes" or "no" response for each item. This 
conversion was performed for each table, separately. This treatment was 
performed for statistical purposes in this study. 
The conversion procedure for determining a "yes" or "no" choice 
was determined by calculating the average of all responses per item in 
Table 3. The same treatment was performed in Table 4. A comparative 
analysis was made for each item where the sums, of each column from Table 3 and 
4 were compared to the average per item. It was predetermined that the 
results of the Sum of Infrequently and Occasionally responses would be 
considered a "no" choice and the results of the Sum of Frequently and 
Very Frequently would be considered a "yes" choice. The information in 
Table 5 was determined by selecting the sum that was equal to or greater 
than the average of the number of responses for each item in Tables 3 
and 4. The results from Table 3 are displayed under Column A in Table 
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5 and the results from Table 4 are displayed under Column B. 
The information contained in Table 5 suggests that there is a 
positive correlation between teachers' perceptions of what is and what 
ought to be the duties of the assistant principal. This was based on 
how often certain specified duties are or ought to be performed. Speci¬ 
fically, there were only five exceptional items where teachers' percep¬ 
tions were different; for three of these five items the findings revealed 
that teachers felt that the assistant principal was actually performing 
specified duties more often than expected. These are the five exceptional 
items : 
1. Resolving personality conflicts between teacher 
and students. 
2. Visiting classrooms for the purpose of observing 
instruction. 
3. Executing reports, surveys and other forms re¬ 
ceived from central administrative offices. 
6. Engaging in conferences with teachers for the 
purpose of reviewing and improving instructional 
methods and techniques. 
16. Planning, coordinating and managing inventories 
of business and audio-visual equipment. 
Based on the data, two of the exceptional items are not being 
performed as teachers perceived they ought to be. These two items were 
2 and 6. They were listed under the general area of supervision of the 
instructional program. 
Generally, the data in Table 5 supported the belief that teachers 
felt as if the assistant principal was performing duties in accordance 
with their expectation. 
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TABLE 5 
RESULTS OF CONVERTING DATA IN TABLES 3 AND 4 
TO YES OR NO RESPONSE 
Item No. 
Column A Column B 
Results of Table 3 
Actual 
Results of Table 4 
Ideal 
1 Yes No3 
2 No Yesb 
3 Yes Noa 
4 Yes Yes 
5 Yes Yes 
6 No Yesb 
7 No No 
8 Yes Yes 
9 Yes Yes 
10 No No 
11 Yes Yes 
12 Yes Yes 
13 Yes Yes 
14 Yes Yes 
15 No No 
16 Yes Noa 
17 Yes Yes 
18 No No 
19 Yes Yes 
20 Yes Yes 
a 
Exceptional difference where performance exceeded expectations. 
^Exceptional difference where performance was less than expected. 
40 
TABLE 6a 
GROUPING OF RESPONSES ACCORDING TO GENERAL 
AREAS OF DUTIES—TEACHERS 
Tables displayed on this page provide information relative to how 
teachers as a group responded to each item in part one. The items have 
been grouped under the respective general area of duties. 
TABLE 6-A 
SUPERVISION OF STUDENTS 
Item Actual Ideal 
No. Column A Column B 
4 Yes Yes 
8 Yes Yes 
12 Yes Yes 
17 Yes Yes 
18 No No 
TABLE 6-C 
SUPERVISION OF INSTRUCTIONAL 
PROGRAM 
Item Actual Ideal 
No. Column A Column B 
2 No Yes 
6 No Yes 
10 No No 
15 No No 
19 Yes Yes 
a 
TABLE 6-B 







3 Yes No 
7 No No 
11 Yes Yes 
14 Yes Yes 
16 Yes No 
TABLE 6-D 








1 Yes No 
5 Yes Yes 
9 Yes Yes 
13 Yes Yes 
20 Yes Yes 
Information in Table 6 resulted from grouping the data in Table 5. 
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The information presented in Table 6-C suggests that additional 
attention be given to the performance of duties under the general area 
of supervision of the instructional program. 
A correlation analysis was performed through the use of Phi 
Coefficient technique. Figures in Table 7 are numerical representa¬ 
tions of data listed in Table 5. These figures were obtained by 
representing yes responses in Table 5 with 1 and no responses with 0. 
Figures in the X Column in Table 7 represent data listed in Column A 
in Table 5. Figures in the Y Column in Table 7 represent data listed 
in Column B in Table 5. 
TABLE 7 
CONVERTING YES OR NO RESPONSES TO 0 OR 1—TEACHERS 
Item No. X Y 
1 1 0 
2 0 1 
3 1 0 
4 1 1 
5 1 1 
6 0 1 
7 0 0 
8 1 1 
9 1 1 
10 0 0 
11 1 1 
12 1 1 
13 1 1 
14 1 1 
15 0 0 
16 1 0 
17 1 1 
18 0 0 
19 1 1 
20 1 1 
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Table 8 represents a two by two bivariate frequency table. The 
data in this table were used to calculate the phi coefficient. The 
formula listed below was used to calculate the phi coefficient. 
TABLE 8 
BIVARIATE FREQUENCY TABLE—SUBPROBLEM ONE 
X = 0 X = 1 





c = 4 d = 3 
Figure 1. Formula for Finding Phi Coefficient for Subproblem One 
0 = be - ad 
^(a+b) (c+d) (a+c) (b+d) 
0 - (ID (4) - (2) (3) 
0 = ^ 
The result from calculating the phi coefficient supports pre¬ 
vious findings in the study that there is a positive correlation between 
teachers' perceptions of actual and ideal performance of duties by 
assistant principals. 
The first hypothesis is that there is no correlation between 
what is and what ought to be the duties of the assistant principal as 
perceived by teachers. 
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The Chi-square test for contingency tables was used to test the 
first hypothesis. The figures and equations in Table 8 were used in 
performing the Chi-square test with a bivariate frequency table. The 
reasons for using the Chi-square test were: 
1. The data are statistical. 
2. Two random variables are involved in the study. 
3. The test is a good measure for independence. 
The results of the Chi-square test indicate rejecting the null 
hypothesis at the .05 level of significance. Therefore, it can be 
stated with a significant degree of probability that there is a corre¬ 
lation between what is and what ought to be the duties of the assistant 
principal as perceived by the teachers at Frederick Douglass High School. 
Subproblem Two 
The second subproblem is to determine the correlation between what 
is and what ought to be the duties of the assistant principal as perceived 
by the assistant principals. 
The figures in Table 9 show the results from assistant principals' 
perceptions of how often certain specified duties are actually performed 
by the assistant principals. The data were obtained from responses in 
Column A in part one on the questionnaire. 
The figures in Table 10 show the results from assistant princi- 
pals' perceptions of how often certain specified duties ought to be per¬ 
formed by the assistant principal. The data were obtained from responses 
in Column B in part one of the questionnaire. 
The figures in Table 9 and 10 indicate that assistant principals 
differ somewhat in their perceptions of how often specified duties are 
or ought to be performed. 
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TABLE 9 
DATA FROM RESPONSES TO ACTUAL PERFORMANCES OF DUTIES AS 
PERCEIVED BY ASSISTANT PRINCIPALS 
Item No. Infrequently Occasionally Frequently Very Frequently 
1 2 1 
2 1 2 
3 2 1 
4 2 1 
5 1 2 
6 3 
7 1 2 
8 3 
9 2 1 
10 1 2 
11 1 1 1 
12 1 1 1 
13 2 1 
14 1 2 
15 1 2 
16 1 1 1 
17 1 1 1 
18 1 2 




DATA FROM RESPONSES TO IDEAL PERFORMANCE OF DUTIES AS 
PERCEIVED BY ASSISTANT PRINCIPALS 
Item No. Infrequently Occasionally Frequently Very Frequently 
1 1 2 
2 2 1 
3 1 2 
4 2 1 
5 3 
6 1 2 
7 3 
8 1 2 
9 2 1 
10 1 2 
11 1 1 1 
12 2 1 
13 1 2 
14 1 1 1 
15 1 2 
16 1 1 1 
17 1 2 
18 1 2 
19 2 1 
20 3 
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Table 11 represents the sum of responses in Table 9. Responses 
under columns Infrequently and Occasionally were combined and responses 
under columns Frequently and Very Frequently were combined. This treat¬ 
ment was performed in an effort to develop a clearer understanding of 
patterns of the data. Table 11 represents grouping from Table 9. 
The figures in Tables 11 and 12 support the earlier finding that 
assistant principals differ in their perceptions of how often certain 
duties are or ought to be performed. This finding was true even after 
the scale used to measure perceptions was narrowed by the grouping treat¬ 
ment . 
Information on Table 13 represents the conversion of responses in 
Tables 11 and 12 to a yes or no answer per item. The conversion proce¬ 
dure was the same as utilized in the construction of Table 5 in the reso¬ 
lution of subproblem one. 
TABLE 11 
GROUPING OF DATA FROM TABLE 9 
Item No. Sum of Infrequently 
and Occasionally 
Sum of Frequently 
and Very Frequently 








Item No. Sum of Infrequently 
and Occasionally 
Sum of Frequently 





11 1 2 
12 1 2 
13 3 
14 1 2 
15 1 2 
16 2 1 
17 1 2 
18 3 
19 1 2 
20 3 
TABLE 12 
GROUPING OF DATA FROM TABLE 10 
Item No. Sum of Infrequently 
and Occasionally 
Sum of Frequently 
and Very Frequently 
1 3 0 
2 0 3 
3 3 0 
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TABLE 12—Continued 
Item No. Sum of Infrequently 
and Occasionally 
Sum of Frequently 
and Very Frequently 
4 2 1 
5 3 0 
6 1 2 
7 3 0 
8 1 2 
9 2 1 
10 3 0 
11 2 1 
12 2 1 
13 1 2 
14 2 1 
15 1 2 
16 2 1 
17 1 2 
18 3 0 
19 0 3 
20 3 0 
Information in Table 13 indicates that there is very limited 
correlation between assistant principals' perceptions of how often cer¬ 
tain specified duties are or ought to be performed. There were two out¬ 
standing exceptional items which warrant special attention where assis¬ 
tant principals' perceptions were different. These were Items 2 and 6: 
49 
(2) Visiting classrooms for the purpose of observ¬ 
ing instruction. 
(6) Engaging in conferences with teachers for the 
purpose of reviewing and improving instructional 
methods and techniques. 
Indications are that these items are not being performed as often 
as assistant principals felt they ought to be. Both of these items were 
listed under the general area of supervision of the instructional program. 
TABLE 13 
RESULTS OF CONVERTING DATA IN TABLES 11 AND 
12 TO YES OR NO RESPONSES 




1 No No 
2 No Yesa 
3 Yes Nob 
4 Yes No5 
5 Yes NoS 
6 No Yesa 
7 No No 
8 Yes Yes 
9 Yes No*3 
10 No No 
11 Yes ^ Nob 
12 Yes Nob 
13 Yes Yes 
14 Yes Not» 
15 Yes Yes 
16 No No 
17 Yes Yes 
18 No No 
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TABLE 13—Continued 
Item No. Results from Results from 
Table 10 Table 11 
19 Yes Yes 
20 Yes NQE 
Exceptional difference where performance was less than expected. 
Exceptional difference where performance exceeded expectation. 
TABLE 14 
GROUPING OF RESPONSES ACCORDING TO GENERAL 
AREAS OF DUTIES—ASSISTANT PRINCIPALS 
Tables displayed on this page provide information relative to 
how assistant principals responded to each item. The items are grouped 
and listed under the general area of duties. 
TABLE 14-A 







4 Yes No 
8 Yes Yes 
12 Yes No 
17 Yes Yes 
18 No No 
TABLE 14-B 







3 Yes No 
7 No No 
11 Yes No 
14 Yes No 
16 No No 
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TABLE 14—Continued 
TABLE 14-C TABLE 14-D 














2 No Yes 1 No No 
6 No Yes 5 Yes No 
10 No No 9 Yes No 
15 Yes Yes 13 Yes Yes 
19 Yes Yes 20 Yes No 
Information in Table 14 resulted from grouping the data in Table 13. 
The Phi Coefficient technique was utilized to conduct a corre¬ 
lation analysis. Figures in Table 15 represent a numerical (0 or 1) 
representation of the data in Table 13. Table 15 was constructed on the 
basis of the same treatment that was used in the construction of Table 7. 
TABLE 15 
CONVERTING YES OR NO RESPONSES TO 0 OR 1 — 
ASSISTANT PRINCIPAL 
Item No. X Y 
1 0 0 
2 0 1 
3 1 0 
4 1 0 
5 1 0 
6 0 1 
7 0 0 
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TABLE 15—Continued 
Item No. X Y 
8 1 1 
9 1 0 
10 0 0 
11 1 0 
12 1 0 
13 1 1 
14 1 0 
15 1 1 
16 0 0 
17 1 1 
18 0 0 
19 1 1 
20 1 0 
Yes = 1 
No = 0 
Table 16 represents a two by two bivariate frequency chart which 
was constructed from data in Table 15» The figures in Table 16 were sub¬ 
stituted in the formula below. This formula was used in finding the 
Phi Coefficient. 
TABLE 16 
BIVARIATE FREQUENCY TABLE—SUBPROBLEM TWO 
Y = 1 
Y = 0 
X = 0 X = 1 
2 = a 5 = b 
5 = c 7 = d 
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Figure 2. Formula for Finding Phi Coefficient for Subproblem Two 
0 = be - ad ^J (a+b) (c+d) (a+c) (b+d) 
0 = (5) (5) - (2) (7) 
J (2+5) (5+7) (2+5) (5+7) 
0 = .24 
The results from calculating the phi coefficient indicate that 
there is a limited positive correlation between assistant principals’ per¬ 
ceptions of actual and ideal performance of duties by assistant principal. 
The second hypothesis is that there is no correlation between what 
is and what ought to be the duties of the assistant principal as perceived 
by assistant principals. 
The Chi-square test for Bivariate Frequency Tables was used to 
test the second hypothesis. The figures and equations in Table 16 were 
used in performing the Chi-square test. The reason for using this test 
are the same as those used in testing the first hypothesis. 
The results from performing the Chi-square test indicate that the 
null hypothesis should be retained. There is very limited to no corre¬ 
lation based on the results from the Chi-square test. Therefore, it can 
be stated that there is no to very limited correlation between what is 
and what ought to be the duties of the assistant principal as perceived 
by assistant principals at Frederick Douglass High School. 
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Subproblem Three 
The third subproblem is to determine if there is a significant 
difference between perceptions by teachers and assistant principals in 
what ought to be the duties of the assistant principal. 
The hypothesis related to this subproblem is that there is no 
significant difference between perceptions by teachers and assistant 
principals of what ought to be the duties of the assistant principal. 
The data needed for the resolution of this problem were obtained 
from Tables 4 and 12. These tables were also used in the resolution of 
subproblems one and two. 
The t-test for two independent samples was used in testing the 
hypothesis about the differences between the means. The calculated 
T-value was less than the tabled value at every level of significance 
* 
and with the degrees of freedom determined in the study. The findings 
from calculating the T indicate that the null hypothesis should be re¬ 
tained. Therefore, the study indicates that there is no significant 
difference between perceptions by teachers and assistant principals in 
what ought to be the duties of the assistant principal at Frederick 
Douglass High School. 
Calculating T-Value in Subproblem Three.—The data used to cal¬ 
culate the T-value in subproblem three were taken from Column B in Tables 
one and ten. The scores for X and Y were determined by finding the sum 
of responses in each column and multiplying the sum by the number used to 
represent the column on the predetermined scale that was listed on the 
* See next page for T calculation 
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Sm^- 
questionnaire. The T-value was calculated using these products as X and 
Y scores. Procedure for calculating T-value is illustrated below: 
2 2 
X X Y Y 
202 40804 11 121 
550 302500 54 2916 
1131 1279161 60 3600 
1432 2050624 8 64 
3315 3673089 133 6701 
*ML = 828.75 *M2 = 33.25 
T = M 
1 -M2 
Sm^ — m2 = ss1 + ss2 (1 + 1) 
\l 
N1+H2-2 (SJ N2) 
T = 828.75 - 33.25 
553.759 
Sm^ - m2 
Nl 
3673089 + 6701 (1+1) 
4 + 4-2 (44) 
T = 1.437 Sm^ — m2 = 306649.16 
Smi - m2 - 553.759 
Figure 3. Calculation of T-value - Subproblem Three 
*M^ = Mean of X Scores Mean of Y Scores 
Subproblem Four 
The fourth subproblem is to determine if there is a significant 
difference in the perceptions of assistant principals and teachers in 
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regards to how well the assistant principal performs certain specified 
duties. 
The hypothesis related to subproblem four, is that there is no 
significant difference between perceptions by assistant principals and 
teachers in regards to how well the assistant principal performs certain 
specified areas of duties. 
The data necessary for the resolution of this subproblem were 
collected from responses by teachers and assistant principals in part 
two of the completed and returned questionnaires. The results from tabu¬ 
lating the responses on the returned questionnaires are shown in Table 
17, below. 
TABLE 17 
RESPONSE FREQUENCY TABLE-PART II OF 





Satisfactory Good Excellent 
22 2 11 9 38 
23 8 12 18 22 
24 2 12 15 31 
25 0 8 13 39 
Total 12 43 55 130 
ASSISTANT PRINCIPALS RESPONSES 
22 1 1 1 







Satisfactory Good Excellent 
24 1 1 1 
25 2 1 
Total 0 3 6 3 
From observations of the pattern of the figures, it appears that 
the figures are forming an increasing numerical arrangement. The number 
of responses in the columns increases from Less Than Satisfactory to 
Excellent. This pattern is firmly adhered to in the chart representing 
teacher responses. This pattern is observed in the chart representing 
assistant principals' responses. However, there is a sharp deviation in 
the pattern of increasing numerical order from Good to Excellent on the 
chart representing assistant principals' responses. Based on observa¬ 
tions there appears to be a relationship between teachers' and assistant 
principals' perceptions of how well the assistant principal performs certain 
specified duties. It should be noted that from observations, teachers 
generally felt the assistant principal's performance was excellent while 
the assistant principals' felt that the performance was good. 
The t-test was used to test the hypothesis about the difference be¬ 
tween the means of the two independent samples.* The results from cal¬ 
culating the T indicated retaining the null hypothesis. The calculated 
T-value was smaller than the tabled value at every level of significance. 
Therefore, no significant difference between the means was established. 
The hypothesis will be retained. 
Based on the t-test, there is no significant difference in the 
* See next page for T calculation 
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perceptions of teachers and assistant principals in regards to how well 
the assistant principal performs certain specified duties at Frederick 
Douglass High School. 
Calculation T-Value in Subproblem Four.—The data used to cal¬ 
culate the T-Value in subproblem four were taken from Table 17. The X 
and Y scores were determined by finding the sum of responses in each 
column on both tables (teacher and assistant principal). The sum of the 
responses in each column was multiplied by the number that was used to 
represent the respective column on the scale given on the questionnaire. 
These products were used as X and Y scores in calculating the T-value. 
The products obtained from treating the sum of responses in the table 
representing teachers' responses were used as X scores and products ob¬ 
tained from treating sums of responses in the table representing assistant 
principals' responses were used as Y scores. 
Figure 4. Calculation of T-value - Subproblem Four 
Procedure for calculating the T-value is illustrated below: 
X Scores X2 Y Scores Y2 
12 x 1 = 12 144 0 X 1 = 0 0 
43 x 2 = 86 7396 3 X 2 = 6 36 
55 x 3 =165 27225 6 X 3 =18 324 
130 x 4 =520 270400 3 X 4 =12 144 
783 305165 36 504 
*MX = 195.75 *M2 = 9 
Sm^ — m2 
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T = 195.75 - 9 
159.6 
Sm^ ss1 + ss2 (1 + 1) 
Nj_ + N2-2 (NX N2) 
T = 1.1701 Sm^— m2 
Ni 
305165 + 504 (1 + 1) 
4 + 4-2 (4 4) 
*M^ = Mean of X Scores 
Sn^ - m2 =^J 25472.42 = 159.6 
*M2 = Mean of Y Scores 
CHAPTER V 
SUMMARY, FINDINGS, CONCLUSIONS 
AND RECOMMENDATIONS 
The history of the assistant principalship as an administrative 
concept and tool has been very brief and sketchy. The concept became 
popular during and after World War II. Increase in student enrollment 
was the major contributing factor for the gain in popularity. 
The concept and utilization of the assistant principalship as a 
component in the administrative structure changed the administrative 
approach in secondary schools from an individualistic to a pluralistic 
approach. Administrative duties were shared between the principal and 
designated assistant(s). 
Because of the lack of uniformity in role expectations, develop¬ 
ment of an adequate job description and/or other structural guidelines, 
it appears that the position of assistant principal has evolved and/or 
drifted into the educational administration structure without a clear 
and guiding sense of direction. 
This writer supports the idea that there needs to be a job 
description for the position of the assistant principal. It is felt 




The writer believes that the role expectation of the assistant 
principal as perceived by teachers influences the degree of success 
realized by the assistant principal. 
This study evolved from the writer's concern that the position 
of assistant principal should have a meaningful impact in education. 
The primary goal of this study was to examine the patterns of 
perceptions of teachers and assistant principals about the role of the 
assistant principal. Another goal was to determine if significant re¬ 
lationships exist between how each group perceives the actual and ideal 
performance of duties of the assistant principal. 
The study was conducted at Frederick Douglass High School, 
Atlanta, Georgia, which has a student enrollment of 2200. 
The study included sixty-one of ninety-eight teachers and the 
three assistant principals who voluntarily participated. A single ques¬ 
tionnaire was constructed and utilized in gathering the data. 
The review of the literature, related to this study, revealed 
that the assistant principal's position is relatively new. The litera¬ 
ture pertinent to the assistant principalship is limited and reflects a 
low degree of interest by authors and researchers concerned with this 
aspect of public school administration. 
The roles and duties to be performed by the assistant principal 
are numerous and extensively varied. The duties most commonly listed in 
the literature were those dealing with the responsibility for student 
attendance, discipline, and activities. More involvement with instruc¬ 
tional leadership and curriculum development was the general concern of 
most of the assistant principals in studies in the literature reviewed. 
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There were indications of strong support of the idea of establish¬ 
ing job descriptions for the assistant principalship. It was felt that 
the establishment of job description for the position would further en¬ 
hance professionalism and improved job performance. 
The ideal model for future administrative concept and structure 
in the local secondary schools is the "Administrative Team" approach. 
The administrative team approach would provide for the sharing of duties 
and responsibilities by the team principal and assistant principal(s) and 
would result in full involvement in leadership and curriculum development. 
The review of the literature justifies the need for this and 
other studies regarding the roles and functions of the assistant princi¬ 
pal. Hopefully, this will lead to congruent role expectations by all 
affected by the assistant principalship. 
The results of the review of the related literature supports the 
writer's thesis that establishing a job description is vitally necessary. 
Findings 
Based on the presentation and analysis of the data, the following 
findings resulted from the resolutions of subproblems one, two, three and 
four: 
1. There is a positive correlation between teachers' 
perceptions of what is and what ought to be the 
duties of the assistant principal. 
2. Teachers felt that the assistant principal was 
actually performing specified duties more often 
than expected. 
The assistant principal is not observing class¬ 
room instruction and holding instructional improve¬ 
ment conferences with teachers as often as 
teachers perceived he ought to be. 
3. 
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4. Assistant principals differ in their perceptions 
of how often certain duties are being or ought 
to be performed. 
5. The assistant principal is not visiting and 
observing classroom instructions and holding 
instructional improvement conferences with 
teachers as often as the assistant principals 
perceived he ought to be. 
6. There are none to very limited correlations be¬ 
tween what is and what ought to be the duties 
of the assistant principal as perceived by 
assistant principals. 
7. There is no significant difference between per¬ 
ceptions by teachers and assistant principals in 
what ought to be the duties of the assistant 
principal. 
8. There is no significant difference in the percep¬ 
tions of teachers and assistant principals in 
regards to how well the assistant principal per¬ 
forms certain specified duties. 
Conclusions 
This study was conducted in an effort to determine the difference 
between the actual and ideal role performance of the assistant principal 
as perceived by teachers and assistant principals, and to compare the 
results of the teachers' perceptions with perceptions made by the assis¬ 
tant principals. 
Based on the findings of the study, the conclusions are the 
following: 
1. Teachers have a very definite idea of the roles 
performed and expected of the assistant principal. 
2. Teachers and assistant principals felt that the 
assistant principal was performing his roles in 
accordance with or exceeding their expectations. 
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3. Teachers and assistant principals agreed that 
the assistant principal was not performing the 
role of supervising the instructional program 
as often as he should. 
4. Teachers appear to be satisfied with the roles 
that the assistant principal was performing. 
5. The assistant principals differ among themselves 
in their role expectations for the assistant 
principal. 
The conclusions resulting from the findings in the study support 
previous and similar studies. 
Recommendations 
Based on the findings and conclusions drawn from the study, the 
following recommendations are made: 
1. A broad job description of the role of the 
assistant principal should be formulated for 
a particular school system with allowances 
for variations within each individual school. 
This written job description should be avail¬ 
able to all staff members. 
2. Greater efforts should be made to improve the 
understanding and appreciation of the role of 
the assistant principal by the principal and 
staff. 
3. Assistant principals should reorganize priori¬ 
ties so that more time can be allotted for 
supervision and evaluation of the instructional 
program. 
4. Where there are two or more assistant principals, 
provide opportunities for them to meet and dis¬ 
cuss ways in which they may improve their effec¬ 
tiveness in the total school program and gain a 
better understanding of the contribution of each. 
5. Where there are two or more assistant principals, 
avoid duplications of responsibilities and make 
certain that each understands his specific duties. 
Occasionally, however, the duties of each should 
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be interchanged so that everyone understands 
the operation of the total school. 
6. The "Administrative Team" approach is highly 
recommended as the most effective plan. 
7. The administrative team should continue search¬ 
ing for and finding means for maintaining and 
improving the excellent job that teachers say 
they are doing. 
Recommendations for Further Study 
Because of concerns developed before and during the study, the 
writer presents the following recommendations for further study: 
1. A follow-up of this study needs to be conducted 
for the purpose of determining the degree of 
change in role performance by assistant princi¬ 
pal as a result of this study. 
2. Further studies should be made to determine the 
feasibility of establishing a delineated job 
description for the assistant principal at the 
local system level. 
3. Studies of this type should be conducted for the 
purpose of studying the differences in perceptions 
of more aspects of the school community—including 
principal, assistant principals, teachers, cafe- 
terial and custodial staffs, students, parents, 
and other agencies—regarding role performance of 
the assistant principal. 
A statement by Robert A. Garawski sums up the writer's feelings, 
philosophy and justification for recommendations for further study: 
By providing the assistant principal with tasks 
and a work environment that foster job satisfaction, his 
potency as a front line administrator can be enhanced. 
On the other hand, if his role becomes cluttered with 
aspects that generate dissatisfaction, his efficiency and 
decision-making effectiveness may be substantially hampered. 
Because of the direct impact upon students and teachers of 
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those functioning in this position, ineffectiveness and 
inefficiency cannot and should not be permitted to exist. 
'''Robert A. Garawski, "The Assistant Principal: His Job Satisfac¬ 
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S. L. Hill 
Re: Completing Attached Questionnaire 
I am appealing to you for help. I am asking your cooperation in com¬ 
pleting the attached questionnaire which is related to a research study 
I am presently conducting. I need approximately fifteen minutes of your 
precious time. 
The research study is concerned with comparing teachers' and assis¬ 
tant principals' perceptions of how assistant principals perform certain 
duties. The study focuses specifically on the performance of duties by 
the assistant principal from a positional concept rather than that of an 
individual. 
The purpose of the research study is to satisfy the requirement of 
an advanced degree program in which I am involved at Atlanta University. 
Additionally, the study is intended for professional growth and improve¬ 
ment of administrative skills. 
You are being asked to give your candid and honest opinions in re¬ 
sponding to each item on the questionnaire. The information given on the 
questionnaire will remain confidential. There are no names involved in 
the study. The person completing the questionnaire and the assistant prin 
cipal being evaluated are to remain anonymous. There are no hidden identi 
fying marks on the questionnaire. The study is only concerned with per¬ 
ceptions. 
After completing the questionnaire, please return it to my mail box. 
It would be very helpful if all questionnaires are returned on or before 
May 16, 1979. 




Find listed twenty items or duties which are considered performed by or expected of an assistant 
principal. These are by no means all of the duties related to the position of an assistant principal 
but are the ones selected for this study. Please read each item carefully and consider it as being per¬ 
formed by your supervising assistant principal. In Column A indicate how often the item is performed 
by your supervising assistant principal during the period of a week as perceived by you. In Column ji 
indicate how often you feel the item should be performed during the period of one week by the assistant 
principal. Record your responses in both Columns A and B for each item before moving to the next item. 
Please respond to all twenty items in Part I before moving to Part II. 




For each Item (1-20) indicate the relative time 
you perceive your supervising assistant princi¬ 
pal spends in performing this duty during the 
period of a week. Use the scale below. Write 
the appropriate numeral from the scale below in 
space provided in Column A. 
Column B 
For each item (1-20) indicate the relative time 
that you feel your supervising assistant princi¬ 
pal should spend in performing this duty during 
the period of a week. Use the same scale below 
that was used in Column A. Use appropriate 
numeral. 
Scale 
(Use this scale for recording responses in both Column A and B) 
1 - Infrequently; 2 - Occasionally; 3 - Frequently; A - Very Frequently 




Example: Monitoring auto traffic in front of main building during school hours 3 1 
1. Resolving personality conflicts between teacher and student 
2. Visiting classrooms for the purpose of observing instruction 
3. Executing reports, surveys and other forms received from central administrative 
offices 
A. Providing direct supervision of students during the normal school day. This 
includes during the time classes are in session and during the changing of classes 




5. Resolving student to student conflicts 
6. Engaging in conferences with teachers for the purpose of receiving 
and improving instructional methology and technique. 
7. Planning, organizing and managing inventories of textbooks 
8. Providing supervision for students during assembly programs 
9. Holding conferences with parents related to student behavioral and attendance 
10. Engaging in general planning and organizing for preparing and 
distributing student schedules for classroom assignment 
11. Coordinating and managing school financial affairs 
12. Providing supervision for students during extra-curricula activities 
13. Counseling students for the purpose of influencing positive 
changes in behavioral patterns 




14. Engaging in planning and coordinating services performed by 
custodial and maintenance staffs 
15. Planning and organizing and assigning teachers to appropriate 
classes for instructional utilization 
16. Planning, coordinating and managing inventories of business 
and audio-visual equipment 
17. Providing direct supervision of students during participation 
in lunch and bus programs 
18. Engaging in supervision of students during mandated (local, 
state or national) testing programs 
19. Engaging in overall organizational planning for improving the 
instructional program. This includes attending and participating 
in faculty and departmental meetings 
20. Completing forms and writing required letters related to 
suspension of students for reasons 
21. Others - Please list 
Part II 
Part II is designed for the purpose of having you evaluate the performance of your supervising 
assistant principal. You are asked to read the general statement below and using the assigned scale 
indicate your response to each of the four performance areas by placing a check ( ) in the appropriate 
spaces. Do Not Give Any Name. Remember you and your supervising assistant principal are to remain 
anonymous. 
**How Do You Rate Your Supervising Assistant Principal on His/Her Performance of the Following Duties: 
Item or Duties Less Than 
Satisfactory 
Satisfactory Good Excellent 
22. Handling student discipline (behavioral) 
23. Working with the instructional program 
24. Management of the physical plant and 
related administrative services 
25. Engaging in and providing supervision for 
students 
The Qualification of the Researcher 
Samuel Lee Hill 
Education 
B.S., Morris Brown College, 1965 
Major - Mathematics 
Minor - Physical Education 
M.A., Atlanta University, 1972 
Major - Administration and Supervision - Education 
Experience 
Teacher in Bibb County School System 
1965 - 1969 
Teacher in Atlanta Public School System 
1969 - 1972 
Assistant Principal in Atlanta Public School System 
1972 - Present 
Field of Concentration 
Educational Administration 
Personal Information 
Marital Status - Married 
Number of Children - Three 
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